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SECONDARY READING SERIES: INTRODUCTION

What Does Research in Reading

Tell the Teacher

of English in the

Secondary School?
M. Agnella Gunn

Professor of English Education
Boston University

IN the teaching of reading—

1f to do were as casy as to know

What were good to do—
the following serics of articles would
have little justification. But knowing
“what were good to do” as well as
how “to do” it is far irom easy for
the English teacher who is faced with
the problem of becoming, perforce, a
teacher of “reading.” To help him in
this proccss and to bring some practical
answers to his urgent questions, the
following series of four articles on the
teaching of reading was planned.

The practicing English teacher is by
the very nature of his work a con-
sumer rather than a producer of re-
search, Consequently, he needs access
to the results of pertinent studies, real-

istically interpreted in termis of the

classroom. This scries, therefore, at-
tempts to go beyond objective report-
ing of the results of rescarch and
experimentation, and focuses on im-
plications for the classroom teacher. It
attempts to sluice off the flood of re-
search data so as to help irrigate the
classroom soil.

Why is such a series as this needed
at this iime? The reasons arc many.

RIC
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An important one is that the teaching
of reading, as such, on the secondary
level is still so new that excellent, ex-
pericnced  English teachers, whose
rrcpamtion was largely in the ficld of
iterature, are confused and frustrated
on being faced with the necessity of
teaching basic reading skills for which
they had little or no preparation and
which, in earlier "haleyon” days, they
lithely took largely for granted.
Helping busy teachers prepare theia-
sclves to do a job that is already upon
them makes imperative such helps as
cfficient in-service training and the use
of practical professional materials
based on sound theory. It is to the
lateer need that this series of articles is
directed.

What are the causes of the new de-
mands being miade on the teacher of
English? Again the causes arc many,
but changes in the teaching of English
and reading should be viewed in the

“context of mu.k larger changes. ‘Two

of the most significant ones are the

‘Current studies shew meager but encourag-
ing evidence that the programs of colleges and
universities which arc preparing teachers of
English for the secondary schools are grad-
ually including in their program. specific
preparation in the teaching of reading.

3
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changes in the size and in the nature
of the sccondary school population.
Numbers of purils unprecedented in
the history of education anywhere on
this carth are flooding into the sccond-
ary schools this fall as enrollment
figures reach all-time peaks. This trend
has been growing for some years. The
general population of the United States
tripled from 1870-1940; during that
same interval the secondary school
]mpulntion became nincty times as
arge. After World War Il there was a
tremendous increase in the number of
children in the population. At the same
time, there was an increase in the num-
ber of pupils being retained in school
who gormcrly would have | been
dropped. In 1870 three out of four
high school graduates went on to col-
lege; one out of four did not. But by
1940 three of four pupils did 20t go on
to college; only one out of the four
did go on to college.

Iven more important than the
change in the size of the school popu-
lation is the change in its nature or
character. "This stems in part from a
modification of our philosophy of cdu-
cation. QOur attitude toward the pur-
pose of the secondary schools has al-
tered basically. No longer is their main
function conceived to be, in cffect, the
providing of a proving ground for the
academic pupil who is headed for col-
lege. Today their function is also con-
sidered to be the providing of a train-
ing ground for the pupil wﬁose abilitics
arc more limited or more “practical.”

The resultiug changes are of great
consequence to all tcachers but to
tcachers of English and reading in par-
ticular. Promotion policies have been
altered, new non-academic courses
have been added, and “drop-outs”
have dccreased as the less academic

pupils are attracted to the inewer offer-
ings. Not all people concerned -with
cducation approve of these changes.
In gencral they are regarded in two
ways. Some consider them the logical
and natural result of the assumption by
the school of a necessary dual role,
Others regarded them as a destructive
retreat from responsibility for intellec-
tual development. Basically, the di-
femma may be expressed in two ques-
tions: (1) Should the schools provide
the particular kind of cducation which
develops the leaders of cultivation and
of intellect who are essential to the
preservation  of our society?  (2)
Should the schools provide the kind of
cducation which trzins practical men
whose development is carried in the
dircction and to the extent indicated
by their nceds and abilities?

"The batele lines are drawn and the
high-decibel argument continues. But
quictlr throughout the nation’s
schools, teachers are looking this two-
headed problem squarely in both of its
faces and are seeking ways to solve it.
‘The casy, obvious solution of educat-
ing cither onc group or the other is
zomplerely untenable to those idealis-
tic and realistic tcachers who believe
in education for all American youth.
But -teack.rs, probably better than
anyone else, know that this does not
ean the same education for all youth.
Acceptance of the only possible alter-
native, therefore, has entailed » gradual
re-tooling of the entire educational
machinery, a process which was pre-
dictably uncven and is still incomplete.

The third change grew out of the
other two, Stemniing from the size and
the heterogeneous nature of the “new”
school population are the changes
nccessary to adjust teaching to the
range and variety of individual differ-
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-ences which that population repre-
sents. Undertaking the almost over-
whelming responsibility of cducating
all youth docs not impf;r less emphasis
on the education of the intellectually
able or gifted, but it docs inply that
old patterns of teaching relatively
homogencous pupils had to be
changed, and new ones devised to mect
the new demands. That scemingly in-
nocuous sentence is loaded. VWhat must
these new patterns be? Can we dream
up ones whicl: will retain the values of
academic education for the few and
ar the same time provide non-academic
training for the many? If the answer
is yes, what are the variables, what are
the constants in these new programs?
Because our schools are essentiall
reading schools where success, rcgarciC
less of the kind of education being
sought, is dependent upon reading, it
is one of the important constants, and
the reading program assumes inajor
significance.

What are the changes which bear
directly on the English teachers and
the teaching of reading? Primarily,
there are two. One is the cluster of
changes  resulting  from  increased
rescarch into the process of human
growth and development. For ex-

Cample, we know that growth is a
concinuous process. We know that in-
tellectual growth is onc pare of this
rroccss; and that pupils’ growti in
anguage power, and therefore growth
in reading, is a facet of total growth.

We know that the reading prograny

should therefore be planned so as to
srovide for continuous growth from
Lindcr‘garten to twelfth grade and be-
yond. \Ve¢ know more about the im-
rortance of motivation both in learn-

directly on the teaching of reading
results from our increased knowledge
of the nature of the rcading process
itself. For example, we know that cer-
tain basic skills must be learned first
before certain other higher-level skills
are_attempted. We know that infer-
ential, critical, or creative thinking
about written material requires com-
prehension of that material. We know
that appreciation, satisfaction, or de-
light in books presupposes a grasp of
rcading skills. This implics many
things, among them that we must build
the necessary basic skills as we require
intellectual reactions to material; that
we use varied reading methods and
materials appropriate to  the wide
range of student abilities; and that we
develop understandings, skills, and
tastes at zll levels of reading ability.

How then can we help to close the
gap between what we know and what
we do about reading? Onc way is by
translating sound theory dircctly into
modified practice, by answering ques-
tions that teachers ask in terms of the
actual classroom.

What kinds of questions do teachers
ask about reading? Their questions fall
largely into four categorics, with over-
tones of classroom sounds instead of
the sounds of tabulating machines. For
example, teachers ask about prograns
in reading. They ask, “What arc suc-
cessful high schools doing about organ-
izing their reading programs?” “What

is the successful balance among all the

strands of the reading program?”
“How do elementary and sccondary
teachers plan a kindergarten-to-
twelfth-grade program together?”
“Who coordinates it all?” “IHow do
the teachers of the other subject-

Q@ ing and in retention.
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matter areas come-into this picture?”
Teachers ask about practices in
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reaching reading. They ask such ques-
tions as, “How can I teach literaturc
when 1 have to stop and teach vocabu-
lary?” “What shall I do in a class that
ranges all the way from gifted young-
sters to slow learners?” ‘I can manage

to teach basic skills fairly well, but

low do you actually teach taste and
appreciation?”  “How important is
speed in reading?” “How should 1
challenge my really top-notch pupils?”
“What are the best ways to evaluate
pupils’ grawth in reading?”

Teachers ask about saterials. They
ask such questions as, “What books
should I use with my winth-grade boys
who read on the fourth-grade level?”
“There st be good factual material
and good literacure which is both eas
and nteresting. Where can 1 find sucK
materials?” “Should I be using a basic
textbook or workbook?” “In what
way do machines help?” :

Teachers ask about pupils. “What
are the causes of the pupil's success or
his failure in reading?”’ “Of all of the
individual differences that youngsters
have, which are the ones significant for
reading?”’ “In what ways are tastes
linked to skills and abilities?” “What
are the effects on the pupils of success
or failure in reading?”

Fow does this series help answer
these teachers’ questions? The articles

are erganized around these four topics: -

What Does Research in Reading
Tell Me —

—about Successful Reading PRO-
GRAMS?

Dr. Margaret Early of the Reading
Clinic at Syracuse University dis

- cusses: :
The All-School Developmental
Program

‘T'emporary Compromise Programs

Seleeting Students and Scheduling
Classes

Examples of Promising Programs

—about PRACTICES in Teaching
Reading?

Dr. Constance McCullough of the San
Francisco State Collegé discusses:
Developing Vocabulary
Improving Comprehension
hnproving Speed

Improving Tastes and Appreciations
Grouping ‘
Evaluating Growth

—about PUPILS in Relation to Read-
ing? ‘ -
Dr. John J. DeBocer of the Univer-
sity of Illinois discusses:

Concerns of High School Youth
Individual Differences
Reading Intcrests

lnterrelationships between Reading and
other Factors

—about MATERIALS for Teaching
Reading?

Dr. Ilclen Hanlon of the Depart-
ment of Education of Detroit, Michi-
gan, discusses:

Books

Booklists

‘Textbooks

Workbooks

Graded Materials

Use of Subject-matter Texts

Audio-Visual Aids

In sumniary, this serics of articles
about reading, sponsored by the Na-
tional Conference on Research in Eng-
lish, attempts to use-the results of -
research to help answer teachers’ prac-
tical qucstions about “what were good
to do” and how “to do” it in the teacii-
ing of reading in the secondary
schools.




WHAT DOLS RESEARCH REVEAL

About Successful Reading Programs?

Margaret J. Early

WHO teaches reading in the second-
'Y ary school? A study of current
programs indicates that the answer
seems to be the English teacher and the
special reading teacher. Who should
teach reading in the sccondary school?
The varied answers to this question
emphasize the if’s, and’s, and but’s that
riddle any discussion of a balanced
reading program at the secondary level.
- Authorities agree that every teacher
should be a teacher of reading, but
they point out that this desirable goal
is far from being achicved, largely be-
cause subject-matter teachers lack
training in reading methods. When the
need for adequate reading instruction
is felt, administrators and teachers look
for leadership from the English depart-
ment or a reading coordinator in or-
ganizing an all-school program in
- which every teacher adjusts his read-
ing assignments to the rarge of ability
in his class and teaches the reading
skills necessary for understanding his
subject.
- Reading programs vary according to
the size ofp the school, the type of

community, the abilities of the pupils

and their needs now and in the future,

the curriculum offered, the attitudes
and skill of the teachers, the size of the
-staff, and the consultant help available.
No one pattern can be described as
“most likely to succeed.” Further-
more, cxperience with reading pro-
grams in the high school is still ex-
tremely limited. Most of those re-
ported in the literature are fairly recent
devclopments, and few practices have
been cvaluated in objective experi-
ments. Promising practices and trends
oni trial are the most that can be re-
ported at this early stage.
Nevertheless, even in- this dawn of
reading at the secondary level, light is
available from two sources. sound
theory and practical experience. Ad-
ministrators and teachers in the plan-

- ning stage of program development

can find useful guidance in. (1) the
recominendations of reading specialists
and (2) the experiences reported by
those who are now trying out various
schemes. This paper will summarize
findings from these two sources,

THE ALL-SCHOOL DEVELOPMENTAL PROGRAM

If the various tyges of reading pro-

grams. that have been suggested by
. competent authozities or tried out in
~“actual practices were arranged accord-
& to comprehensivencss of approach,
-R]Cthe op of the ladder would stand

Text Providad by ERI

the all-school developmental program.
Such a program provides for:
1. Continuous instruction in read-
ing skills from kindergarten to
rade twelve for all pupils
2. Integration of reading skills

7
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with other communication
skills: - writing, speaking, and
listening )

3.. Specific instraction by subject-
matter teachers in how to read
and study in their special fields,
using the basic reading materials
of their courses

- 4, Cooperative  planning by all
teachers so that skills will not
be overlooked or overstressed

5. Adjusted reading materials in
.all subjects for. slow, average,
and superior students

- 6. Guidance in free reading

7. Emphasis on the uses of read-
ing as a source of information,
as an aid to personal and social
development, and as a means of
recreation

8. Corrective or remedial instruc-
tion for scriously retarded
readers

9. Mecasurement of growth in
skills by means of standardized
and informal tests; study of
students’ application of tech-
niques in alr reading tasks
Evalu:tion of the uscs of read-
ing through study of the
amount and quality of volun-
tary reading; study of cffect
on achievement in all school
subjects; effect on percent of
drop-outs

10,

Behind cach of these requisites lies
a tangle of problems that makes it
clear why the all-school developmental
prograni is “easier said than done.” For
example, numbers 1, 3, and 4 imply
that teachezs at all grade levels and in
all subject arcas not only must under-
stand how human beings grow in their
ability to read, but that they also must

have the technical know-how to con-

tribute to this growth. The implica-

tions of the sccond criterion are

cqually intense. Teachers must sce
rcadinF. not as an isolated tool, but as
one phase in the complex process of
communication.  Understanding the

communication arc basic planks in- a
platform for reading improvement, But

teachers who have achieved a pliloso-

I;hic understanding of their responsi--

ility to teach reading still need to -
know how to translate that under-

standing into action.

Involved in the fifth critcrion'of a ’

total program are jssucs that go much
deeper than those involved in how to
teach reading. A thorough-going re-
consideration of the offerings of the
content ficlds is preliminary to achiev-
ing an ail-school developmental pro-
gram in reading. Too often subject-
matter teachers look upon a reading
program as a means of bringing everK
pupl up to grade level. hc{' thin
that instruction in reading should make
it possible for all pupils to use the text-
1 120k around which their courses are
built. Or, as they decide to discard the
single-textbook method, they look for

casy vocabulary materials that présent -

the same concepts as the standard text,
and they are disappointed when they
find none. It is questionable whether
teachers have the right to ask for low-

vocabulary materials in their subject

fields until they re-examine the con-
cepts they include in their courses of
study and decide whether the same
concepts remain when comEch topics
are rewritten in easier vocabulary and
sentence structure.

“nature of language and agreeing that
cducation in any ficld, no matter how
specialized, is dependent upon skills of |

wpimicai e
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The remaining criteria carry heavy
implications, too. Numbers 6, 7, and
10 point to the ultimate purpose of all
reading - instruction: promoting wider
use of reading. Fundamental though
specific skills are to the reading
process, a program which focuses only
on skills is severely limited. Broaden-
ing the program to include enthusi-
astic attention to the uscs of reading
demands the active participation of all
the faculty in building the resources
of school and classroom libraries. It
brings the librarian to the fore in this
phase of the program.

The ‘nclusion of number 8 suggests
that even in the best developmental
program there will be some students
who nced more specialized individual
instruction than can be provided in
the regular sccondary classroom. Pro-
vision must be made for students who,
for reasons other than low mental age,
have disabilities that can be diagnosed
and treated.

Evaluation of a total program in all
its aspects is implicit in the last two

criteria. Accurate interpretation of the

results of standardized tests presents a
problem to many teacliers. A still more
complicated lesson” for teachers to
learn is how to build reliable informal

tests and keep accurate observations of

the less tangible evidences of reading
growth,

- Some of the ten criteria presented
here demand from teachers new un-
derstandings of the role of language
and of their responsibilitics toward its
development. Out of these under-
standings must come fundamental
changes in course offerings. All of the
criterta ‘demand the learning of new
teaching techniques. Changes in at-
titude, in methods of teaching, and in
curricula evolve slowly. Since a realis-
tic all-school developmental reading
program must wait upon the carcfully
reached decisions of committees of
teachers in cach content field, it is casy
to sce why temporary, compromise
plans have been initiated ‘in most
schools that have attacked the reading
problem.

COMPROMISE PROGRAMS

In an attempt to provide systematic
instruction in reading before a total
program has been fully developed,
many secondary schools offer special
classes in reading (sce references). In
some cases these classes are additions to
the regular curriculom. Frequently

- they are labeled “developmental” to
~show that they provide for all pupils—
slow, average, and superior—at a given
‘Frade level. Sometimes they are called
“‘corrective” when they are designed
for students with specific reading dis-
ahiliies, ' When  individual or ~very
FRIC group instruction is provided for

FullToxt Provided by ERIC.

retarded readers, the program is some-
times designated as “remedial,” al-
though this term has fallen into dis-
repute because it carries unattractive
connotations. _

In place of the regular English
course, corrective classes somicthnes
are offcred for a semester or two. This
type of (})rogram is different in objec-
tives and organization from the type
described next. '

Another common approach, espe-
cially in smaller schools, is to charge
English tcachers with the responsi-
bility of developing the reading skills
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of all students as part of the regular
Fnglish courses. Oceasionally, - espe-
ciatly in the junior high scliool, the
tcnciting of reading is a specific arca
of instruction within the core course
or, as in onc laboratory echool, an in-

tegral part of a problem-centered core

(:%).

Frphases differ and variations occur
within these patterns, but essentially
these four types—the special reading
class, the substitute English class, in-
struction within the regular Inglish
class, and developmental reading as
part of the core coursc—are the prac-
tices commonly recommended and
followed. '

Selecting Students and
Scheduling Classes

Whenever the program is less than
“total,” decisions must be made as to
how students will be sclected, how
classes will be scheduled, and who will
teach them.

The casicst type of program to plan
is the reading-within-the-English-class,
There is no need to schedule extra
classes and no additions nced to be
made to the staff. Instead of the sclec-
tion of some students for special
classes, the problem becomes that of
grouping all the students for English
classes. In large high schools where
administrative grouping is feasible, the
recommendations of Gray (6) can be
considered. He suggests developing a
program around the needs of five types
of readers in the following manner:

Needlessly retarded readers, com-
prising those students who read far
below the level of their ability and
have no rccognizable handicaps,

16 THE ENGLISH JOURNAL

should have intensive instruction ad-
justed to their specific needs, pre-
ferably during first-semester Ling-
lish. '

Handicapped readers, those who
have retarded language and specech
development, limited backgrounds
of experience, serious emotional dis-
orders, and disturbing pareneal rela-
tions, should be grouped together in
special English classes limited to ten
or fifteen students.

Mentally retarded or slow learners
arc most cffectively helped in lan-
guage arts classes adjusted to their
respective levels of advancenient and
rates of learning.

Superior students, in regular classes,
should be challenged by differ-
cntiated assignments,

Students of average ability, making
normal progress in reading, should
continue to reccive reading instruc-
tion within regular classes.

Decisions must be made as to the
placement of and emphasis on skills in
a coursc of study for reading-within-
the-English-class. One example of a
four-year sequence is that suggested
by Davison (3):

Grade 9. Flexibility of rate; reading
for various purposes; reading of
charts, maps, graphs, ctc.; locational
skills; recognition and use of simple
sentence patterns; development of
a two-level outline.

Grade 10. Organizational skills with
emphasis on  recall; vocabulary
building; use of reference materials;
skill in following directions.

Grade 11. Summarizing from several
sources;  note-taking; analysis of
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atterns in parafraphs; techniques
~ involved in problem-solving.
Grade 12. Critical reading.

The principal limitation of such a se-
quence is that it scems to parcel out
instruction over the high school years,
whereas a sounder procedure is to
practice and maintain all the important

- reading skills during the entire span of

years. Critical reading, for example,

“should not be postponed until the

senior year.
Reading-within-the-English-class is

a satisfactory beginning. A cooperative -

administration will provide for in-
service training, an effective evaluation
program, and for growth beyond the
English department as cfforts are made
to coordinate skills instruction in other
content arcas,

Reading classes that are an extra

- for all pupils raise the question of how

to find time in an already full schedule,

- Corrective classes, - restricted . to the

studénts most in need, raise problems

of identifying and selecting these stu-’
dents. Solutions to these problems are

suggested in che descriptions of pro-
grams below.

The shortcomings of any program
which is less than toral are evident.
Even when instruction is provided for
all pupils, provision for the transfer of
skills to the content ficlds is usually
unsatisfactory. Classes that are correc-
tive or remedial in nature are emer-
gency measures, They do nothing to
raise the quality of reading instruction
throughout the school. It should be re-
membered, however, that the four
types of programs described here as

compromise plans are intended as

stages of development along the way
to the all-school program.

EXAMPLES OF EXISTING PROGRAMS

In the remainder of this paper, very
brief descriptions of promising pro-
grams will Ec given, Other cxeellent
programs are described in books by
Simpson (8), Blir (1), and Strang,
McCullough, and Traxler (9). At the
end of this paper is a list of schools
whose programs are described in avail-
able sources.

In an effort to obtain up-to-date in-
formation on present practices as well

as suggestions for setting up programs.

in grades nine to twelve, a question-
naire was sent to 293 scnior high
schools in thirty-four states in the
spring of 1956.* These schools do not

VThe writer is indebted to Miss Ruth Viox,

secondaty $chool reading consulant in Ken-

more, N.'Y,, for the use of information” from

2 this study.

represent 2 random sampling. Many
were selected because leads from var-
ious sources suggested that programs
might be in opcration. Returns from
147 schools responding to the question-
naire give an indication of the types
of programs in current use:

Reading taught in:

English classes only....... 32*
English and special

reading classes ......... 19
ﬂ:ecial readinf classes unly.. 10

o program for
- reading instruction ...... 86
*Includes schools where English is part

of core '

Questionnaires from the cighty-six
schools reporting “no program” ex-

No. of Schools

m et et . o

v e et A T O




- plans;

~ taught by individual teachiers.

 Programs with Reading

: Coordinater

- T systeins where a secondary sthiool -

- reading  consultant s available - for -
- leadership and direction, strides- are
~ being taken toward the desirable ob-
: iccti\'c of an all-school program, Citics
ke Philadelphia (34, St. Louis (9),
-and Detroit are creating- valuable pat~-

- terns for total organization of large -
“systems.? "T'he Detroit program, in op-
- cration since 1944, looks to.all teachers -
" to accent responsibility for teaching
- reading skills in their special ficlds. At

~the present time, reading is taught in

all literature classes. A few classes have .

combined literature and social studics
with emphasis on reading. Some spe-

cial reading classes are oftered in place

of Jiterature periods. To schools em-
barking on new programs, the coordi-
nator offers the following suggestions:
secure, first of all, cooperation of the
administrative staff; look for skilled

elementary teachers of reading; reduce

class load; acquire plenty ‘of materials;
provide in-service |l1c¥p to teachets,

" Coordinating a reading program in
a central school district presents prob-

lems.g:om[:‘é'r_ablé to those found in city -
ut - peculiar to a different -
ﬁographic’al setting. In Valley Stream,

systems

ew York, a corrective program for

retarded readers was set up seventeen
Kea_rs_ ago. Today, in the two six-year-

igh schools, corrective and develop -
mentat scrvices and a summer reading
school arc available, The program is

* Information from Miss Viox's study.
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. pressed ‘a need for a’progrant; some
~ described Leginning steps or future
some imdicated that reading is te : | Q

~o Laboratory. In September, all new en-
“trants, students referced b?ffStaff _meim-

tive classes are given the Gilmote Oral
TReading Test, Priority for correcti

- word analysis. Students with problems

and rate of reading (in that order) are
~accepted in the Reading Laboratory as
far as. scheduling  permits. Students
vary in siz¢ from ofic ta twelve. In-

“the reading teacher fecls sufficient
‘pfogress -has been  made. “Generally

_to cvaluate progress of foniir Reading

staffed by a disttict readin
nator . and three  full-time . read
teachers working through u Reading

bers, and students formerly in correc-

work gocs to students of Avérage men-
tal ability in‘ critical need: of help i

in the arcas of ieanings, study skills,

come to the laboratory during. study
periods ot least twice 2 week, Groups -

struction terminates at any time that -

oor achicvers in reading spend at
cast a scmester in the  laboratory;
others with specific weaknesses spend
from ten to twenty sessions, No credit
is given,. A
In building-the developmental pro- -
gram, the reading coordinator and . -
consultants ate working with all teach- .
ers in the following ways: (a) discuss-
ing the schoul-wide testing prograny, -
iving demonstration  lessons in
the classroomy; (¢) visiting classtooms

(b)

Laboratory pupils; (d) helping teach-
ers to organize reading groups within
the classroom; (e} evaluating mate-
rials in all subject-matter arcas;. (f)
constructing or supplying instructional
matcrials; (g) helping to build class-
room libranics, TEc summer reading

‘program scrves as a workshop for
teachers who participate, and an in-

service course in reading is offered
almost every ycar (39).




time,. rea
nior high school, and in the senior
gh school all subject-area teachers are
ponsible for -the skills needed in

reading class

the bas

- and data from cumulative records’
_ English Workshop

. laniguage arts, the program in language
- arts in the Oakland, California, schools
- emphasizes reading as one phase of

~lary in all academic classes; (2) de-
- velopmental reading in English classes,
with | emphasis on guided reading
for ‘£1casure and personal growth;
3 E

tarded readers. Selection of students

~difference of one year or more bhe-

counsclors, These classes meet one

stitute. for  English. - Success of the

m-in the

o tea
In addition, two special
I classes are offered: one for:

retarded and one _fo,r‘s'urerjor readers. -
~Set up as regular English clusses, they
‘mect five' times a- week for fifey-
{Eminufe_recib_ds.' Students are chosen on

th s of ‘standardized test results,
~ class achievement, teacher judgment, -

for all students in -

- twenty minutes each day are given ¢
~skills instruction and directed reading, -
In addition, " corrective  classes are .
- scheduled in grades seven to nine for
- pupils ‘of average to superior ability !
- reading two or more years below grade

~ Coordinated by the su;)et\}isdr of -
- above in intelligente), ,Em{:hasizing i
- ase of eflicient reading and study s

- comniunication. Accordingly, the plan -

~. provides for (1) attention to specific
- reading skills and technical vocabu--

nglish workshop classes for re-
for the workshop classes is based on a

- tween reading age and mental age and.
on rccommendations of teachers and

~ hour daily for one semester as 2 sub--

. workshop program, which is now in.
- its fourth year of operation, js based on-

¢ oining
eek summ

33),

_ Gh

teacher became the reading consult
six. yc;;r's»a"go.;iBegiqni}igw;th “correc-

- tive" and “efficiency” classes; the pro- =

rades seven to.
where = -

givents

ram now inclu

twelve in - the English cf

placément. In grades ten to twelve the

“efficiency classes” are open to supe- -

rior students (eighticth percentile or
; ; i”slthls
course is organized atound centers of
interest,  Students are -introduced to
twenty-one fields from . which they
sclect” five. for specialization. In this
growing . program, - experiments are
now under way in thre¢ other aspects: -

~an- experimental cor¢é class in the

scventh grade; a reading homeroom in
the eighth ”gradla; and reading clubs
mceting twice monthly in both the
junior and senior high school!

Lab'qrq'féry Prbg_rdms
- A dramatic initiation of an all-school .

_program began in Indianapolis as an

~experiment In improving speed, com-
- prehension, and intetest in- reading
- ‘».Toﬁfhr o ’, i ST .
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through laboratory methods, In each was reach
nine to twelve (24), -
~ In Lugent, Orcgon, a
workshop course is-open to all®

- of cight high schools a reading labora-

 toty is equipped with workbooks and

* readets, the lowa Reading Training

Films, and twenty “shadowscopes” (a
type of pacer). ‘A specially trained
-~ ditector s in-charge of each Jabora-

- tory. Scheduling varics from school to, -
- school, but in g:c,neral,; students work
‘ aboratory. for at least.

~in the reading

“one period a week as part of their
regutar English courses, Inone school, e giv
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",x"cadinf may. apply.-Since class siz¢ fs.

wwas reaching 11,998 students in gmd¢

l‘a'bbré:o'_t_z‘,o;;
18

school students, as an clective,. Any =
student who wishes to improve his

limited to " twenty, and inly thre
classes ar¢ offered; some students ar
placed on a walting list. In the.openin

deck the Towa St Readi

" the program was: concentrated in 2 ow

 thrée-week petlod of daily classes with

~results’ that warfant continuation of
this plan. Eyulmation - of - the -program - his ent pla

' : - common needs are recognized studen

- may. work-in teams. A folder of v

“during the firse year, when ‘control
groups were set up, showed consistent

~ gains in speed and comprehension for -
the cxperimental: groups. The India--

napolis program in the spring of 1956

CONCLUSION

This review of current practices in

secondary school reading - programs
was drawn from the replies to 147

?ucstion‘naires in' a recent study and

rom descriptions of more than thirty -
rrograms appearing in the professional
literature since 1940, The following -

conclusions scem justified:
1. No school - claimed

program.
2, Q’ery “few schools -have.  at-

~ tempted to achieve an all-school
program by a direct attack on
the reading skills in each. aca-

demic area,

3. Most important to the dévclbp_— ,

" ment of a total program is a
“coordinator -who can provide
in-setvice training for subject-
matter teachers. :

ferences with the teacher (18), -~ = -

‘ to have
achicved a total developmental -

- The vatiety of existing

his own self-imiprovement plan

accomplished scrves as a record of
achievement and as the basis for con-

"4, “Developmental programs™- (in
- the sense that reading' instruc-
tion is offcred to all students) -

are’ generally confined to the

- English department. . -
5. Most schools feel the need for -

remedial or corrective classes to
care for the miost seriously re-
“tarded  readers, but few . are
satisfied with just a remedial or -
corrective progtam, - © o
programs
evidence of 2 vigorous effort to Hdo
something” about reading problems in
. the secondary school. There is a grow- -
ing conviction on the part of secand:
ary school personnel that teaching
reading is their job. Specific steps are’
being taken to prepare whole faculties..
for.assuming this job. In the meantime, -
needs of students are being met at least -
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-7 tions for ways of tcaching reading.
~ Ideas are free and_numerous. One en-
. counters famine only when one asks
- for methods of scientifically proven
. worth, The purpose of the ‘present
- article is to provide a brief summary of

- search findings support. Armed with
this information the secondary school

- teacher should be able to make wiser

¢ time in reading instruction,

Who Should Be Taught?
- The idea that we should teach only

- those students who
* - score on a vocabulary test has worr
© out jts welcome, The - high “school
years are years of tremendous vocabu-
students can benefit by help and cn-
- Couragement -in_ vocabulary develop-
- ment; However, it does not follow that
all students need the same kind of. help

Aty problems. We need to take an
Initial inventory of the student’s vocaby-

are below a certain

WHAT DOES RESEAECH; REVEAL
- AboutPractices inTeachingRe
o P Constance M..'McCUﬂough‘

.\HERE 1S no :p‘aru,city of S(!gges.

ading?

Throughout many- of the studies
consulted there runs the thread that
we get what we work for consclously;

‘that if both students and teacher are.
~aware of specific guals, thoso specific

goals are more apt to. be . reached,

Along with this finding, however, runs

 practices in teaching reading which re- -
“work for specific goals' co

judgments about the use of students’ B
“dwarfed and distorted,

“words - and. word-relat

lary challenge and a time when alt

nor help in the same kinds of vocabu- -
~words to-be tay
(85)

h

“conceived
s, We must
~consciously,
but thase specific goals need to en-
compass a broad definition of reading
skills if the product is not to be -

the danger that narrowl
goals ptoduce limited resu

DEVELOPING VOCABULARY

ulary developrient—his knowledge of
4 tionships, - his
ability to determine the meaning of 4

- word in context or out of context, his

ability to analyze the form of 2 word
by various ‘uscful techniques,  When
we have such an inventory of knowl-
edge and skills, we are ready to de-
termine who shall be taught -what
(116). SRR

Which Words Should Be Taught?
- One of the most.. recent Jists of
ght is one by Kyte -
designed for adule itliterates. It



A  2‘0"

contains 663 words derived from a
PR + YR P
combination of other lists. . These

- should be useful in the preparation of

* simplified material for scriously - re-
Ctarded studemts.

~“Words ‘sclected for sypcfciialvétfi;d <

liowever, should e drawn: largely

g as the need arises (44) - -

*WWhat about Word Meating?.

e \Ve ShoulduSéH‘lal

1y, means “of

common words which havead

! vhic ferent,
~ technical meaning—words such as con
stimiption and_demand
“of the multiple mican
is definitely: rew

- fying words gives students an increased
appreciation of word relationships and

What about Word Form?- :k

study Latin in order to learn English
(75). - Indeed, .knowledge of root
words, white helpful, is not neatly the
panacea it was once thought (9). The

study of roots needs to be supple- -

" mented by other types of word study,
such as the study of suffixes (105).and
prefixes (98). Stauffer has identificd
fifteen particularly uscful prefixes: ab,
ad, be, com, de, dis, en, ex, in (into),
in (nov), pre, pro, re, sub, and un,
These, of course, would not be the

only ones to be studicd on the high

THE ENGLISH JOURNAL E
.sckl'm()], I(.‘?\f(‘?il)il]_t_lni[rrfht bccomidcrcd ‘
~a minimal list; Know f

clements i words - (prefixes, . stems,

“important in the development of vo
‘cabulary (49),
0 , - Phonics is also impottant. T
.,frmi'} wiatetial t;T\‘at.tgézlssm%c;ugs'is'_i lIJ]c 5 of
- reading anyway, and should be taught - employ words - the
: & Ly ‘k..nc‘»xvs}’bx»sig'ﬁt‘(l'lé);.aTo teach phe
- ies ‘through W
~ multiply
o shou tl
- - clarifying the meaning or meanings of
- agiven word. We need to discuss with
. 'the stadents not only  the"technical
- words peculiar to our ficlds:but: the

ss with

e

(87). A study
ings of words'
varding (88). Students
should bs encouraged to study words

~ out every word the

-ouraged to study words - Rescarch shows that words familiar
~in context to determine the paiticular - meaning, a
- meanings used (87). The task of classi-

-that: frequent  obscrvation of
* docs, jfttle good
‘ . tached to'it (76). In.other word
a fuller: understanding of meaning g ’
LT dents speaking vocahwlary - befo
©. - peeting ‘him to_learn it quickl
| M gight word. Further, it has been found
~ Research has pretty  conclusively -
laid to rest the idea that one must , | :
“yalue the word has (motber, affec
“tion), the more readily it s learned as
“a sight word (31). Of course, we can-

cdge of structural

suffixes, campound patts, syllables) is-

dy-
s of word clenients sh‘ditlzl' :
ords  the . student “alreads

ugh unknown - words
wat phonics drills and:
late il ;

to r;c,c',oii!nlzc vety fow words at sigh
ifiar in
|

meaning:

¢’ more readily.

0od unless neaning

good to make 2 word 4 part of a'st
uickl

that the more use a student makes of
2 word and the more cmotion-fousing

not give a clammy word cimotion-
rousing value if it hasn't any, but those
words lacking in cmotional meaning ~
can be used jn student discussions unul -
they do have substantial:meaning and . ©. .
familiarity. e R P

What Methods Should We Use?

The literature on teaching vocabu-
lary is peppered with the controversy -




over whether 2 direet 2 pproach fo

-word stud

casual learning of word meanings in-

- creases vocabulary (40). But the direct
- method has been found to be more:
- effective (67), and especially so with
- pupils of low ability (37). °

0 direct teaching careful pronuncia-

~tion of the new word is important-
the teacher should

- (108). Preferably
face the class so chat the appearance of
~“the lips in forming
- the jmpression, Since a multisensory
- impression of the word is more cffcc-
tivey it is desicable that the class repeat
the pronunciation of the word as they
look at it i the blackboard, in some
cases even ta trace it with two fingers
~on the desk as they look at it (78), It
is probably better for the teacher to

What Kind of Job Are

We Doing Now? L
- There is considerable dissatisfaction
_ (not confined to the United States)
~with tha extent to which schools de-
velop reading comprehension. Test
evidence suggests that some schools do

- -hot do enough to inaintain or develop
certain_ types’ of reading  skill (oh).

~This may be due to the fict chat some

teachers” teach reading for the nin
and then neglect

idea for three wecks

to write the Yord in front of the stuc
WG is superior to a ¢acial aps r
. prozeh. The dircer approach.is one in
- Which lists of words or sentences coft-+
. taining words are studied’ deliberately
~ for the development of
. whereas the casual or i cidental ap-
= proach involves the study of words as
- they happen to oceur in

. students ace about to read or are cure :
i srently reading, Both methods - have
 value, and probably neither should be
~used to the exclusion of the other. The

teady 3
deltberately * - with th
word power,

material che

the word will aid

| ABOUT PRAGTICRS IN TRACHING READING

and pronounce it again i pllables 5. ..
she writes it rather than to h

many. contexts improves recognition ’~

(68). :

Word form analysis scems - best
taught by the inductive method (11 6)..

-As students learn of refearn techniques -

of word study, both of the form and
of the meaning, thcy need to bo helped

-to make systematic- attacks on. new

words - (88, ‘49), Sometimes a: list of
things to obscrve abont the meaning

of a word (its use in the sentence,'the -
meaning of its prefix, suffix, stem; or

compound Farts) and about the form -
of the word (does it have a recogniz- -
able prefix, stem, suffix, compound

~ part; docs it begin with a letter sound -
that T know; docs it contain a phono-

gram I know; where are the syllabic
divisions) - helps the student to go
through the inventory of techniques ﬁc
knoys until lic finds tlic methods that

work on a particular word. Such lists
- breed confidence:

d o I know —- things
that may work, ~ . .

DEVELOPING COMPREHENSION

it for thirty, or thar some teachers

think they have taught it \'vhcn,;.t,hc{ S
teach onc lesson, or that others thin
they have taughe it when they have

- merely required it without explaining
~how to do'it, of that teachers actually
“do not - teach ~ comprehension tech-

ili&jﬂbsgﬁ all,. 7
- Someinvestigations have - shown

‘that,” while we have apparently de-
veloped fact readers, we have failed
more or less

£y

to develop thoughtful

cr than to have jtal. -
riteen. (2).-Wide experiences -«
¢ word" (88), including oral -~
activities using. the word (20) reine
force the learning. Seeing the word in



readers. The higher thought processes,

“such as reading to make comparisons -

or to draw conclusions or to_ infer,
“are influenced by prejudice (65) and
emotion (74). Students are incapable,

read. - Co

: k,'_'Co‘jlc'g‘e “students - have -been:
found to

~ authqr's iftgntion, detecting.irony, un:-
~ derstanding difficult words, interpret-

~ ing -atiosions and’ metaphor, and ap- . teach the
- that the’ Englis|
- ondary level can
mastery of these ty
facts are that these skills have differen
“emphases in different fields (95) and

- preciating the influence of context on

 vordmeaning (15 .
 Whilc one research study (16) con-
" cludes that it is less rewarding to ask

~ intellectually’ challenging questions. of -
slow-learning students than of bright
students of the same mental age, the
distributions -of - achicvement - overlap -~ althoug cre 4 orrel
‘ “between  students’ - performance . on -

“these vatious types of comprehension;

so cxtensively, the number of students

~involved Is so small, and the matching
of groups so limijted that it-would be -
unwise to gene'ral\ize.y.'_lt is probable that .
slow-learning. students “can " be  dis- -
couraged into not using their heads
when they read, educated to read only -
- facts, Before passing final judgment it

“would behoove:us to give every stu-

~dent material at his level of under-
standing and experience in attempts at-
higher thought processes, and continue .
to ask thought-provoking questions of:

all students. They will all vote some-

day. A further criticism is that stu--
dents have not learned versatility in

reading. They tend to develop a habit
and read everything in’that one way
(19). :

What Types of Comprebension
Should We Teach?

Davis identifies the following types
of comprehension: selecting appropri-
ate meaning for a word or phrase in

w THEENGLISH JOURNAL

‘identifying antecedents and ref s
“to it, selecting the main thought, an- * ~

ing literaty devicés,”
; nand mood of the passage, and
be weak in sersing the -

“been that the elemen

“need to be studied jn each field (5) 3
‘the nced arises- (119).

their mastery- of the different types
‘and E;_mﬁjr by attention ‘to_those in.
“which’ , ent. 1h

we must test for the diffecent types of
' comprehension to find ont the kinds -

specifictypes. .
 What Materials Should We Use? -~

2 context that assumes experiences one
has not had, and in a complexity of

contest, following organization and
i nd refcrences

swering questions explicitly answered "

A : ¢, .in the. passage, answering questions
by and large, of divorcing their own
feetings and peeconceptions (15) from.
the content and -intent of the article

snswered in the passago butIn differene
wording, drawing inferenices, recogniz-
, identifying tone

mining. the writﬁc‘r_?s'?i!i‘poss‘?;’,,iﬁ!i&
viewpoint (29). Wishful thinkin

i of

teach theﬂsé,_.,tyﬁi}s ;.onfc’h_and;.
ish teache

es,
kills have diffe

19).- Furthierniore,
Ithough- there are high- correlations

-

the fact: retmaltis that students.

they ‘are. deficient. Therefore, :

students nced, and then teach for those. -

It has long becn a cliché that, in
order to understand material well, sta-

dents must be given materal “at their
‘level.” That is to say, one cannot com= '~

prehend something which is written in
a strange vocabulary, in sentences too -
long for one’s mind to encompass, in

organization that requires a mentality
Leyond one’s own: This has been, and
still is, the main support for, differenti-
ated reading material—the use of dif-




/

fbeen known also that far
with a subject and interest in it make
‘the reading’ easier. This Jast: fact has
iven encouragement to people who
- feel that a student can read an thing
. Suceessfully, no matter how har  hy
s interested in it; but doubtless this is
. an extremeinterpretation which can
~ be believed on
~ the resulting
: ou'Fhly._,
- ~In'. choosin
- seek thos

- trinsicall

H

_comprchension. - thor-

g materials, we should

y interesting mate
: better comprehension, bette
- reading, and a fuller response to ques-
o tions'a%our'thc’co\ntcht (13).'In those
. instances which allow us no cholee, we
-~ probably must still depend upon our
- ability to bewitch and inspire with our
. own unaccountable enthusiasm.
o What Methods Wil Prove
- Productiver -
~Purposcful listening has a small bue
- significant - effect upon reading skill,
.~ Students who'are read to after bein
.~ asked to listeri for amain idea, for cer-
- tain kinds of facts, or to decidé out-
- comes of a situation improve in those
~ kinds of thinking wwhen' they read
- something - of comparable - difficuley
~themselves (60) < There is. prol
. therefore, some virtue in having the
~ teacher ‘or stu
 aloud if the audi ,
~comprchension _task i mind and s
~ held responsible for it in subsequent
- Most of the teaching of re
however, must involve reading;
3 previously stated, we get wh
work for (12).'If

‘

1C

Full Tt Provided by ERIC.

we. wish students to

miny -must teach them how to
It has - related to the material the

‘make:

1, if he
ly 1f we do not cvaluate
¢ of high interest value, In-

rial yields,
rspeed of

bably, -

dent read something
udience has a specific-

and,
at we -
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- be. able to comprehend” gra
‘Ica
115 casy

0 ‘comprehend, the gr
(62). If we wish students

ing. If the 1
the student t

ough for -

ing

. will be, too
- to develop,
~ reading,
 shall not expect wide, free rea
- discussion of that read
~ the types and depth
sion tor which we are r

- Believers in wide, free. reading and

' ading must meet

we shall encourage it; but we
expec ding and -

of comprehen.
esponsible (1), .

believets in intensive re;
on a middle ground, . Sl
Literar { appreciation does not
emerge as a by-product of increased -
reading skill .(86& If spudents are to

- leara appreciation,
- attention to facets of literary merit,

. Vocabulary- and compreliension arc-

improved. to’ s
use - of reading

seof i ina core- program -
. (109), However,

stow learners do not
improve so much in such a program'as -
might be hOPcd,orfcéx'ch,tJ ’l%is fact

-, brings us again to_the need for direct

i plement such a pro-

~ instruction to com [ _
‘gram, and to the-suspicion that it js the -
ow level of our ambition for the better :
students rather than thejr “ability to
“grow enticely without direet instruc-:
‘tion that miakes us think only “the
slow learners needit, - SRR
-Because inadequate expericnce back-
. ground is a handicap to compr
-~ (14); the students
cussion amon
- teacher befo
ing aboue

ts can profit by dis-
g themselves and with the
re they attempt the redd-
deas, characters, or situa-

. tions quite strange to them.

. Oral reading skill needs to he main.
tained on the high ‘school - level by
frequent use, but-the passage to be
";'_t_qéij‘s;h_buldfbé_‘prcp:i:r_c'd' in advance

o, e
graphs .
study-

hegraph

the habit of wide, free
; but we

ng to developall -

4 certain extent by the

p to comprehension
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and read to an audignce that has a real

. being given a

of ‘assiniilating

~ the brain thas

difficuley at different s

*comprehension problems (25). Re-
- gressive cye movements over the line -
he - reading,

‘when thought s intercupted and the gyt dlc ability

“learmed. Wi

(L 1) ELELC ¢S {ty were found at cach grade ley
of Sub]ect-inla't_ter alter both compre- _1{{8 AT A B

hension and speed (58); a poein tends
to decrease the speed and challenge the

- of ‘print occut, slowi

student attemipts to re-examine the line

for lost meaning (10). Different types

comprehension more than docs an
article in the same vocabulary and on
the same topic, - ~

Students need to learn to a_dap‘t their

speed of reading to the type of material

~teach students to read for different
intellectual reason for Listening (81). purposes’ we must-Set different p
* Both oral and silent reading benefit by - poses with them at different * tar

purpos¢ in advance.To (19} - .

- recen
~ through

de differenices in this abil
). Appateitly we could do a bettet

]Ob:of teaching our students when and

how to read faster.

What Are Artificial Methods of
Increasing Speed? .
‘I'here has been a great debate for
many years. over - whether reading -




: spfed maY be fostered 2 well ’by'

al methods are those which
ical. devices, such s

-employ - mechan
téij’cL,iS’tpscdpes.ﬁ- 1t
““meters, films, or other typ
. controllers, Natural method
- whichuse books |
- matevial and encourage the students to
- inctease their speed through dntercst,
- knowledge of spe
-~ sheer wi -power,. - T
~ The main concern of the “natural
_-method" enthusiasts scemg to be that,
~ when speed is” developed artificial] )
- comprehension s neglected. Bue the
Harvard Reading Films, - used with
+ Comprehension checks, have prodiced
_improvement in both rate and compre-
hension (90). In oth
a studene, reading as

metronoscopes, fash

s are those

- with his
- vocabulary,
- standing of a: passage by

faster; i’ut 4 student who
more slowly than he necds ,
- with his present comprchension and
~ vocabulary, can read,
understand. There js such a thing as
reading so slowly that conncctions be-
fween ideas are lost,

reading it
is reading
to or can,

comprehension - gained through
__ bhasis upon speeq js really better yn-
. derstanding or simply more ground
fcov‘c_rcd;and thus co‘mprchended, .
-, Nelson has claimed that comprehen-
. sion ‘improyes’ with the use “of the
metronoscope because.

- forces a frch

- ments and length of n- (
- However, Cosper reported on¢ of the
few studies to fo] oW up students
- trained on 4 mechanical - device, e
~ found after two years ey 2 good
O _hare of speed gains was ,rcfahmfbut

fixation $,70).‘

b

4 ‘passape to show

~would Stressed.: orally
stress), once reported to be
es of rate i

oks and other reading

er words, perhaps -
fast as he can.
present _comprehension and
cannot improve his under.

faster and still

: There is a ques-
'-_tion;-hochcr, of whether the reater

the machine -
uction in LERIessive move- -

Tk CHING R EADIN a A e

: I by thit comprehension gaine disappoared
ariiicial methods as by matural mech. (37)
jy

7). . ng parts of -

<A system of underlini
el

- be stressed: orally (oral peak

‘ incié;i'smg;,c’ompfeyhénSioﬂ i
unfavorably teported in the
‘Not only .

did it scerny not_helpful but

- eXperts were unable to agree ont the.
- parts to be stressed (42), ~ -
ed te’clmiqu@s, and

Wha;t‘évkérfthie'_ fate of corm'prchcn? -
sion, favorable speed results have been
evident i many studics featuring 2

- mechanical approach to reading (4,
Y 72,117, 103,183, 18), O
“the artificjal app

pponents of
roach “have  heen
-equally numc:ous,;’l‘hrec‘invr,észiga:o;s‘,

two of them reviewing the entive ro.

scarch - in ‘this . area, concluded that
training in eye imovements does not
seem to aid comprehension (91, 107,

112). Others have expressed the opin.
ion that there Is no exceptional ‘value
in the use of mechanical devices to -
control - eye movements during the

‘rcndinf; pracess (44, 115), It is thought
that a large pare of the improvenient in
speed or comprehension s due to

- motivation’ (44), The implication s

that if teachers have not broken the
handles off - their motivators, they
should be able to achieye equally good .

resules by a natura} method.

What Are Natural jf ethods of
Ancreasing Speed? :
. It has been proved that a natural
approach to reading, emphasizing com-
prehension as well as speed, can result
in improvement in both_ speed and
comprehension (21 ) One investigator,
using passages of npn-té,chnic‘al prose,
timing the students’ reading one minyte
twice a weel: and counting the words
read, found rewarding this pointed at-

which portions

-has been
past year,
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Is not fiecc
al devices to

~ tontion to reading specd (3). Speed It probab
~tralning  scems to be, mos effective, : in mechanical devices to
~ however, when [t is dirccted toward " Ing speed if we offer stud

. clearly defined jobs, requirlig the stu- in®which they ca
R : on re- - There is no_eviden

f giving

prably
c

- How Mueh Yolunary
- Reading Is:Done?. . - o
- As long as students keep reading,
there is hiope that their tastes'and ap:
reciations will improve. How ‘much
‘do they read? At junior high school

-~ ages there is'an increase of frec read:

- ing followed by a decline in the senior - They - re;

‘high school yéars (93). Adult reading -~ tent” (79),

5 the  pl
the lighter ny:
\ s 1722« QUL Teacii which require
© . habits thercafter sceim to follow the. _;h,c;.;-,voeabnlagiy;dcv'cj'lgpm;
Ll et patternsestablished ,hef_gr_c_collcg?lsqv(l), Wiile some ¢ormic b
; - reached. Family patterns, socio-cco-. o bcof g9 q

fool " popular_cohic books and st

_pat_interpretations of life a

nontic status, iritelligence, and: sc

by

expericnces are largely responsible for
“the formation of these habits (52)c As P02t 5 €3
a key person in a'student’s school ex- Y lwszof_socmity,(??)-'Situdcnyskappgar_
perience, the teacher needs to be aware - to - be more i‘-,‘;f9“¢¢m¢d “’“h such
bf ways of helping a student to form themes as adveriture, humor, and love
“good habits and to make good choices (99) than with the artistry or ;5?-‘“‘
of his reading matter.© =~~~ pf the writing. _T\_ycmy years ago an
’ R investigator concluded that litele in

What Do Students Read Voluntarily?  students' leisure book l’feading?hﬁﬂpcd
Students tend to be more interested ‘to- develop judgment, discrimination,
in contemporary and public figures in - or criticism (26). In some schools




5 time
udents’ -pre
tudied for the clues |
ook selection, For instance, the fac-
s of appeal in a favorite comic strip

“materials, so that the student may be
led from the reading: of the comic

fal (106). Tn addition, present adoles-
cent iritcrests, such as contemporary
events - (83), humor, or vocational

boaks on these topics (45),
!

sible if they dre to be read (66, 56, 61,
71, 17). Furthermore, we must allow

- book, though small, to reading a short

~ accomplishment it gives them (39),

. Silent - reading in the classroom

. shanld ultimately be followed by dis-
- cussion of what was read. Students ex-

~tively some of their own living prob-
lems as they are preseited in books
(85). Misunderstandings of other cul-
tural groups can be rectified through

s been done to stinulate wide
or to Improve its quality (22), -

ences should be -
they give to hetter -

should. be “sought in- better: reading

strip to the reading of the better mater-

valucs (83), should be satisfied witly [T

Ve must make books easily acces-

teee for reading these books in the
- classroom ($6). Students of low men- -
tality may  prefer. rcaghn% ‘2 whole

article or story, becatise of the sens¢ of
~ perience therapy in discussing objec-

- reading and discussion (92). At times,

ing. N
GROUPING FOR INSTRUCTION

- Administrators have attempted to  school teacher by homogencous group-
- simplify the problems of the high ing, putting students of a certain read-
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a class may deeide to pursue a topic .

through 2 variety of reading matcrials,
- Elements of propaganda, organization, .
and style can bo ‘featured “especially
~well in this way. Activities' such "as e
 panel discussions, debates, and sharing”
.of parts read aloud for special purposes - -
~ give vitality to the reading program
~-and help teachers avoid the checking
o ety DS HIE - rechniquies whiich so of ten detract from
to guide book selection. ~the pleasare of reading (77), - .
. One of the old standbys in develop-
ing appreciation has been oral reading
by the teacher or-a student of some-
“thing well _expressed. Teackers who
‘have used this method will be glad to
know that listening has a place in the
~reading progeam,  Listening to radio
drama, students. retain as much of a ,
_story as they do by reading it chem-
selvesi (43). Participation in choral
'rcndianof a_selection all enjoy is an-
e L

Ipful technique,
‘But certainly it should be remem-

bered that taste and appreciation re-
quire more than opportunity; they re- -
quire direct teaching (86), Students
shown, required to find, and encour-

aged 0 produce in their own writing
examples of good quality will graduate

from high school with a beteer under-
standing of literary quality than will

those who are left to graze at will,
Students presented with a good and

~poor passage and required to explain

the differences in quality will be more
sensitive to the merits of good writing,

‘Students prodded to think abour the

deeper meanings in a passage will be-
come dissatisfied with superficial writ-



s

. practice Is believe ¢ srain
- of mecting great differences among

“ ity for

- working “ under " th
. that no_ one-

- Inevery good readi
~of the activities shot

i ~some the individual (33, 46, 101
. (47); for the individual

togethr in one class.
‘Delieved to case t

15

- students, Parents and students, espe- -
chally students of superior teading abil-

g

. have -been favorable toward it -
4
{  of

reader levels to conslde

skills in need

‘of - remediation. ot

level at the beginning’of the t
. come more and more disparat
~course procecds. 'L he

o o ‘grouping - SYStEn]

proach is.

u ,

1n

—a
I

~whole class, some a small group,
)

- each case, individual needs are served

his  othery traterial which is ¢
v for liny to read but whi

the téachef; special needs grouping, |
which students needing the same

). A drawback Is that the practice -

ediatlon - of developinient. Of . group
sty t00; the better the teacher, the ' a

ne challengd requl

| cedi same kind
of skill wotk on it together .with the.
; ' in which:

t, but thay have "

may fieed to' teading

share something with the wholc class, it is
~learn something * with ‘the help of  ces read that
‘others in a group, or prove that he: teacher (64).

i i g §

: 4

knows something by doing it himself. achieveme
~ Grouping, itself, is a method of in- - '
dividualizing, not a way of escaping"
s. of grouping
* for reading - instruction . have : beern .

identified (101): achievement group--

~ responsibility. Six- types. of

ing, in which a student reads with

EVALUATING GROWTH IN READING SKILLS -

“Popular practice in cvaluation has

not kept pace with the enlarging con-
cept of the ,
preciations that reading -is. Many

complex of skills and ap~

- dents mdy spend less tir
group  than® ot
often have been ‘neglected in this re
spect, with a resultant achievement in:
-skill below: their natural promise (100);

‘schools still measure thie success of a
reading Emgram’ with a test of gen-
“¢ral vocabulary, something called com=

- prehension (usually an over-simplifica-




tlon of the total task), and something
vealled specd ~ adding to this the num-

width of his: smi

~ teaching reading over another ma

~used in the experiments,
-~ teacher needs to know what he starts

-~ (111,23, 110). Evaluation must tuke
~place at the beginning of a course,
should be informally engaged in dur-
ing the course (23), and should be

- ~include such matters as breadth: and
- depth of vocabulary; breadeh, level,
~-and .depth of - comprehension; study
skills (30); ability to 'analyzc words in

- ing; literary appreciation (50); reading

~ English, XVI (March 19555, pp, 368-

" :Lerter Poy'tion on Range of Appre-

- to Keading Disability, The Universfiy

oo 3,,‘Ar‘1‘drc‘\?s_, Joe ,\V;, “An Approach to
L Sgcé’d Reading,” English Journal, XLI

(September 195?)"‘}’1?- 352-56.
l,‘

an 4 Apperson, Sarah
~of Remedia)

(December 1949) ¥

“sclfsevaluation |

< ber of Looks read 1»|y§.cac|1' student, the  sclfsc rluation
¢, amlyss, record-

nife, and the. foot- -
.- candles of gline In his eye when read-

- Ingis mentioned. In fact, the ¢rroneous -
- claims of the virtue of one method of

~To_ evaluate properly today, the

~with and what he achieves in the end”
_made again at the end: Its scope should -

- and out of context; reactions to read- _
the breadth
Cinterests (82); reading habits in and -

. Tz.' Al;dé;"'s"on;‘lrvihg:H., ';The-Eﬂ"éé‘t of .
- hension Scores with Special Reference

. of Michigan School of Education Bul-
- leting XV (December 1946), pp- 37-

“The Effective-

- ness of Qrﬁrhortic,flfraining as a Means

e lial Insteycricn in Reading” -

- xJotenal “of Experishental Education, . .
11X [ p. 16066, -

 ABOUT PRACTICES IN ‘7"8;4'0‘1;_‘:“‘&0"3_«54”0)};&0'.,:\v::ﬁ »

out of school; the adjustment of speed
to varied purposes and matérials; and”
the form of test-

eeping, and expres-

sions on the part of the student about -

his own' sense of progress (15, 118),

Some teachers are fearful of the

ot cr another, may - clerical impossibility of keeping track .
- well be traced i part to the inade-. s of 200 hiot D8 '
- quacy. of ‘the evaluation .mstru_mems‘;. dents; but if we re rﬁ@tbcr"th at study
- of the results of evaluation is learning .
for the student who docs it, and that
- knowledge of his status in the various’

of the skills of 200 high school stu-

skills is the best possible beginning for
an intelligent attack upon his own
needs, we shall recognize the fact that-
evaluation is a necessary, worthy use

of class time. . "

throughout, a matter of teamworl. It is -
promoted best when it is in the hands:
of cducators. well aware of ‘the re- ‘
search -guideposts and ‘cognizant* of

1 and - depth of their re-
sponsibility, .~ T

- The - improvement - of reading s,
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WHAT DOES RESEARCH REVEAL

About Reading and fhe High School

Student?

John J, DeBoer

WE KNOW today that reading is
YV not an isolated skill; but a com-
plex ability that is closely interrelated
~with the general personal development
of the individual, Physical well-being,
_emotion, thought, mood, experience,
rate of general maturation, and similar
factors are all involved in rcading
growth, For this reason, no study of
~ the reading process is complete with-

~out a close look at the characteristics -

and needs of the learner himself.

Winnowing from the now vast pro-
fessional literature about the adolescent
and his reading those generalizations
which have general acceptance is no
casy task. Much of the research is in-
conclusive; some of it is contradictory:.
This article undertakes to report a
number of facts and interpretations
about young people which may throw
some light on thé difficult task of help-
ing thein to read better. =

THE CONCERNS OF HIGH SCHOOL YOUTH

There have been numerovs: listings
of needs, characteristics, “develop-
mental tasks,” and concerns of adoles-
cents. Among those commonly de-
scribed are the following: ‘

Physical Development

‘The chief task of the adolescent, of
course, is to grow into adultheod. Part
~of this task is performed with the
benevolent cooperation of naturc itself.

The boy or girl who enters into the
I:eriod'of puberty and sexual maturity
as little to do with the changes that
oceur in his or her muscular, skeletal,
Elandular, and physiological makeup.
ut the individual's attitude toward

" these changes may make a great deal

of difference in his social behavior and

encral outlook. Especially adolescent
Eoys are much concerned about being
“normal” in physical dexterity. For -
example: ' o

35
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“Aniong adults it-is often difficult
to realize what it means to an adoles-
cent when through illness, late devel-
opment,
to ply a usual
activities of his
Ay turn

hart {n the physical
cllows. Such a boy

It is 2 critical question whether, in so

doing, he will lose contact withi, h'is
classmates, or, on the other hand, will
find a socially adequate use of such

favorable traits as he may possess.

When it becomes feasible for: the
teacher to rro'vidc guidance in such
situations, th ‘

physical prowess need not be accepted
as an
values . . .\ (24)

* Personal Appearance .

© Many youth of high school age have

anxicty about their physical appear-
ance; Poor compizxion worrics many

adolescents, both boys and girls, Being
“unattractive,” too fat, too thin, too .

tall or short worried seventcen percent
of respondents il one study (8). In
_another study (11) the responding
male youth e.psessed concern about
complexion, lack if beard or heav

beard, scars, irres ciat tecth, protrud-
ing or receding chii,
ing cars, and cven freckles! Female
respondents named similar sources of
anxicty, although none scem to have
been disturbed by the beard problen.

Being Accepted and Loved by
Parents and Peers

Tryon puts it this way: “The peer
group, whether it is a neighborhood
lxlay group, a social clique, or a de-
inq]ucnt gang, offers the child or
adolescent greater continuity in terms
of time, and more understanding than
he finds in adult-directed groups . . .

or other. factors, he is unable:

his interest to other goals, *

¢ adolescent appraisal of

inevitably. ‘sound scheme of

~proval.

arge or protrud-

Next to the family in childhood, and

probably equatly with the family du-
ing adolescence, the peer group pro- -
vides satisfactions to the
for security in the warmth of friend-

“ship and the sense of adequacy that
cotne from belonging. . .. " Thusalso © -
the security of the home and the love
and guidance of parents remain jm-
portant, ¢ven-while the youth strives

to giin emotional independence from
his parents, Sl
Having Confidence in Himself and-
His Qwn Abilities e
‘Many factors opcrate to promote -
feclings of insccurity among young.
people. The imminence of miliary,
service, conflicts: between cultural
stardards of the older and younger.
pencration, conflicts between ethnie .
ad racial groups, fear of not: being
accepted by the peer group, anxicty
about vocation, and the contradictions
in’ social examples- and ideals make
many an adolescent wonder whether
he can measure up to the expectations
of those to whom he looks for ap-

Assuming an Acceptable Sex Role

Since adolescence matks the bégin_—
ning of strong sex interests, it 15 a

.Eerlod of stress and often of perplexity -

ecause of the young person’s normal

sex desires and the restrictions placed - g

upon him by the moral standaeds of
the adult socicty. The new problem-
calls for a kind of intelligence, judg-
ment, and quality of character never
before required in the child’s expe-

iCaroline M. Tryon, “The Adolescent Peer
Culture.” Adolescence. 43rd Yearhook of the
National Socicty for the Study of Education
(Chicago: The University of Chicago Press, -
1944), p. 236. .

ssic urges .




onter into socially approved roles for-

Or not, ate essential to. happy accom:

modation to our culture (17), . -
- Developing an Acceptable Set of
- Valties, a Faith for Living .~~~
- Young people arc concerned, not
~only about how they will make 2 liv-
- Ing, but also how they will make a tife.
Underneath the surface frivolity of
- adolescent youth, there is usua ly a
-+ strong desire to come: to terms with
~ the realitics of life and to find a path
- to dircct their ways. They want to
. know what things are of most worth,
- what ‘their feelings about human be-
. ings should be, what constitutes real
- success, and how they can best bend
- their ‘efforts toward the achievement
_of their chetished goals. o
 “In this connecnion it is interesting to
note ‘the revival of an old-fashioned
idea that has been given scientific re-
schta!;ititr Nt N
ume by Daniel Prescote (25), This
“tates a word long' shunned: b;r
- chologists—the word “love.* Wi
- cussion of love in the
- childrenand youth:. :
. “Some seven years ago [ was quite
. bothered by the fact that the term
love’ “occurred so - infrequently i
| ‘L’sygchﬁ!ogic,al _writin with
uman - motivacion. . Scientists ‘scemed
to have a deep distcust of the term.
This led me to read extensively in

a romantic con-
ture, for cultures

s not practicd.
reiwarding and

~ human reslity or qr;l{
. struct within our cu
- do exist in which love

' My search was ve
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Jﬁié:n’éie.ki\/_ioréb%r’. he is called ru'lmo"n to
boys and gicls which, whether justified
~ment, ; -
- nature-of human Jove appear in ‘the
-~ writings of Harry Stack Sullivan and -

in an important new vol-

student of child development rehabifi
psy- -
: $ , , th his - -
- permisston we quote a luart of his dis- -
evelopment of

s - dealing with

- psychiatric literature in the attempt to
discover whether love is 2 genuine

3

led not only to the conclusion that
love is a. genuine human reality but -
also to the convict

ako to viction that it plays a
nost irvartan:c_;pl;: in human d_cvq.loE- B
‘. he

ery cogent affirmations of ¢

Erich Fromm. *:

' “Perhaps it will be worth the space

here to_ include a- bricf sumnary - of
my conclusions regarding the natire -
of love so that teachers ma 7 know
what to look- for in’ relations ips be<

-tween parents and children, Valid love

seems to include the following com--

ponentsy = T

1. Love involves moro ‘or lss em- -
A person who

pathy with the loved one,
loves actually enters into
and shares intimagely the experiences of -
the loved otie and ‘the effects of these o
experiences upon the Joved one..
2. One who loves is deeply concerned
- for the welfare, happiness, and develop-
- ment of the beloved. This concernn s so
deep 4s to become one’ of the " major
- organizing valués fn the ‘personality or -
self-structure - of . the' loving . person.
Harry Stack Sullivan wrote, “When the
satisfaction or the security” of another
_person becomes 4s significant to one ‘s
s ont's own security, then. the state of
|0V§3 éxis;gs»'»y_:, P R ;
3.. One who loves finds pleasuire in
making “bis . vesources avatlable 1o the
-loved one, to be used by the other to .
~ enhance his welfare, happinéss, and de-
velopnient. . Strength, = time,- money, .
thought, indecd all resourccs:are ptof-

~ fered happily to the loved one for his

use. A 'loving person Is not merely con.
cerned about the beloved’s welfare and -
development, he does something about it. -

" 4. Of course the loﬁng,pers_on seeks
a4 maxitum of pardcipation in the activi-
ties that contribute to the welfare, happi- .
ness, dnd development of the beloved.
But -he also accepts fully the unigueness -

and individuality of the beloved and, to.
the degree implied by the -bglqvggl’s‘ o

the feelings of -



‘maturity_level, aceords to the Jatter full
_freedons 1o exberlencé, to act, and to be
" come what pe deslrés to become, A lov-

- ing persont has a nonpossessive respect

. INDVIDUAL DIFFERENGES
- The foregolng discussion undertook "

~+*to describe somo of the com
- cerns’ of high school youth,

- differences among the youth are
. Kaps as important, as tK
- tics which “are common am
R Tlm'goqn‘g.péople differ
 theit Reight, weight, col
- eyes, temperament, backgr

¢ chatacteris-

hair and

© status, and in every other identifiable

' Differences in Reading Ability
-~ ANl teachers are aware: that thei
: E\ipils differ widely in readin

~pils in_ American high schools “ai
- grouped roughly accotding to ¢hrono-
Togical age. In the typical eighth

in reading ability. Thus in ong study

(21) it was reportﬁed that amon

‘ Ffm‘?“
than 50,000 eighth grade. p'u;'a‘ig;
~ fourteen  percent - had eighth

giade reading ability, The rest ‘were

distributed  betiveen these two ex-

tremes, The sample is so large that it

s reasonable to assume that these dif-
ferences are t{plcal of high school stu-

dents general y S

Other studies yield similar results,
In a St. Louis study only slightly more
than fourteen percent scored at the

for the sclfhiood of the

elghth grade level;
on« 'pereent scored above,.
the - percent scored below th
per- . 23¢ !
1af ~cighty-six  écored - beloy
ong them, ct
widely in" the  thirtee
~ Just-about as

¢S, temperament, background ol ¢ - scored ‘at the ninth gfade
peticnce, intelligence, socio-economic . -cighth, and far moro ¢
. Stan  ‘every other identifiable the seventh
 characteristic, ‘They differ especially . cighth (20). A
in their reading interests and abilities. - that a
ences in Reading Ability @ graduate ol th |
- no.clue to his reading abilit
- but few are familiar with the astonish-
~ ing range of the differences. Most pu- - o
schools “are

rade
English class, therefore, we are likely -
to ndara‘nge of eight or mate grades :

- six and seven, The difference be
more  the best and poorest pupil in
‘only .
ad eighth _grade
reading ability. Eight percent had less
‘than fifth grade reading ability, and
almost seven percent had —twelfth

“times_as great as the difference

osevern, oo

!  loved ope” -
“ By Pc::rmi‘s‘sloi’ from D. A. Prescott, Th
"Childin the Eduative Process (Ne
York: McGraw-Hill), pp. 357-358,

- " .

-Seve
-elgh
e

d above, and f

evel, Of 4,236 cighth grade

grade level, and

iy

hl ‘more of t
h "grad

that a_pupil is;ﬂiu‘l:Ee eighth

f the_cighth

~ Ernest

erence between the m

die half of

grade seven is

eween the medians of grades. si

~That the range of abilities is equall
wide in vatious sections of the countey
is illustrated in another study.® Simp.
¥Current Issues Relating to Readl_r;g In the
Varfous Curriculum Fields,” Recent Trends in
Reading, Supplementary Educational - Morio- .
graph No, 49 (Chicagos The Unlversity of Chl-. -
cago Press, 1939). SRR e
Ray H. Simpson, Improving Teaching-'
Learning Processes (New York: - Lopgmans, -
Green and Company, 1953), p. 269 =
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son compared the spread of readmg
abnlny among 565 tenth graders in a -
,d y and of 380 -
ders in a_Southeastern city.
de dtsmbunons for - both

groups memblcd those in the. other
e :

It westem ety

Qf ;tiffergnces in readmg
y-one aspece of -
ts who score at

The range
ability - represen
tie problem. ‘Studen
he same grade level var

“the nature. of theu- du c

The existence of such a wxde range*
readmg abuhty is not to be deplored,
experienced tcachers often
ide differences are un-

' very haid to bring the
pup Is “up t0 the norm”;

‘Even many
e

¢ uéual and t

we must be' concemed about the SOC]al‘jf?‘ RS
experiences- of the children. The con- .
clusions are . inescapable: (1) our -

- Broups must be socially c,ompatnble
‘and. they must: be &
-gencous in physical |
eral developm

iturity and gen-

easona ly h()mo_” : S

t and. (2) . we st

provide for individual j instruction, per-
mlttingeach child to maSter the needed,j} e

slnl s at hxs own ¢

Sex l):/feremes
~ Girls are general

supenor to bo

in reading ability,” especiall at the
elementary schoo! level, While boys

tend to ‘excel fn ‘such’ subjects asf?.
 Science, arithmetic, and - hi
are more profici

m:all

tory, II'lS,,f .
ku’:rwdsgof

verbalistic activity, Apparently these

d:ﬂerences are not ateri utable_co, any.
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 Yor example, the part of rown' i cent of the familles carning $5,000 or
“which a_child lives will affcct- his  more per year, The fact t‘ﬁat‘}cvc‘n”ih: .
standing in the community, the way in  a fairly ho‘mogc_ﬁcous;,\vea,ltlit: coms.
which othérs think of him, and the - munity the children of  the: business
way he thinks of himself. If he.comes: exceutives sit side by side with - thi
from the district on the “other side chitdren of “the family 'Scl,‘vétias s 1

“of the tracks,"-he will not only. lack. tribute to the democratizing influcn

many. of the Images and coticepts ho. of the public schooly but it also pre
‘encounters in his reading, but he may  sents an instructional problem o th
lack alse the self-confidence aid. the. first magnitude, 7 o
motivation which are needed for suc« Low sacial, .cconomie, and

cossful reading and which the child - status interferes with all school le

v

- from the “Gold Coast” is more likely - ing, .but " cspecially with le
~to posscss. The child of first or second  read. Unfavorable
~ generation immigrants, often the butt - '
~ of crucl nicknames, may feel inferjor

- academically to his age mat f.native .
~ stock. Lspecially if he con

~ bilingual home, he is likely

 a disadvantege, since the aver:
" formance of . bilingual "
© lower thari that of mono
- dren. (Please note t
“since also in this respect.
Coowidely) oo

. Family income, too, plays a'|
“part in the child’s attitudes towat
~ peers, not only as lt - of
- amount of money he has to sp
~ also as a result of the social
. of his parents. In a.typic
~ differences in-family Inco
~great. For example; in 1llino
- ing to the 1950 cepsy
~family income was $3,
. teen percent of the
~ lessthan $2,000 per year,

dings |

od,*
al’s lings
erie ead;

urroan

d bls - That th
: i
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) Caual o and - Thus Charters found very fow titls o
gheened through skilful guidance.  thac continued a the head

he

- Happily, they can: be kindled, sus- poiten and new oncs take thelr place, .
ined, rpenrig{ed,,;r{edirected,'and A § -

L gh , continued a 1 of the list .~

necests of young people ace ~of best-liked books for boys over a.
erized - b’)"».,czasgc{; as. well as  period of thirty yoars. Only three sur- -
ge. They change from one gener-  vived throught _the  period—Tom
the next, and-of course. they ‘;Smyef,‘H«c‘k!ebaz??%n, and Treqs»  ©
y change within individuals, - ure Isiand, More, of course, have'sur<

'y. increasing’ maturity and’ vived as,fa‘v'oritfcswith.many‘,.chil,dlfjcn;
+_but_external events and- and youth; Robinson Crusoe, Little -
affect profoundly the  Wonten, The Five JLittle Peppers, -
h. 'Who knows what - dAlice n Wonderland, Heidi, Haps -
of factors caused the pro- - Brinker, Uncle Tour's Cabin,and The

gener-  vived throughout the = period—Tom =~

and rock 'n’ roli? The causcs may lic - just 2s it is right for our impressions
 deep in the fears and uncertaintics of ~ of reality to keep fading as new ones
ourtime. constantly make thC’ir;i:l'l‘pdct_.l.l']ionk,‘u's,“

~Obviously _the subject matter that o the books, the chief conveyors of
;naagésf;thé.iﬂt‘crﬁt of young people these impressions, are. PTOPCl'ly‘ nd
Will reflece the changing aspects of promptly replaced and forgotten,
 the passing scene. Aviation and space  Only those with universal themes thae !
vel, may have theie basic appeal in  transcend specific events or periods
uth's if“:ﬁg’?.’?‘)?f?.lf.!OVKé;"{forfjh»dy‘en;;u suryive, oo 0O UTEER

c

ndustry, busi
)|
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,pursuit, conflict,  triumph, _surprisc.
They like the David-and-Goliath type

 of story, the real life or fictional hero

in cither the Edison or Danicl Boone

~ category. Often they enjoy stotles of

- sports and science. Many coms to love
.Stevenson,

Twain,

tic love, carecrs for women, mystery.
~ stories, and sentimental fiction, Girls
ate more likely to read boys’ books
" than boys are to read girls’ books.
‘Curiously, the factors of intelligence
anid socio-economic “status do  not-
‘markedly affect young people’s jnter-
~ests. Bright and’slow-learning pupils
- tend to like the same kinds of ba
~movies, and - radi “‘televisi
grams. Of course,

~ they acquire the various
. vary, and-the quantity. o
~ greater_in the case of the brightet ¢
- pupil. The reading of comic strips and . W

~ comic books is very. much the
 amorg pupils of varylng levels of in.
 telligence. Moreover, the choices- of

is very much the same

~adolescents among the various media_
~are similar in the various, socio-eco- -
ators com-

~nomic classes, Many investig :
ment upon the pusr quality of the

selections made by many youths, Fic-
tion predominates over non-fiction in.

~the voluntary reading of “junior high.

~school students. And, contrary to  the question 0
~on the Icade
1

common opinion, the amount of vol-

~ untary reading is approximately as

~ interest patterns of young peop!

~ reading ar¢ strictly individudl, ' the
_product of hercditary, maturational -
and -environmental factors, all inter-

- related ard nteractive.
- Pethaps the most si ,
- findings relating to young l;.cfQP‘c.'S

erests is the fact tha

. THE ENGLISH JOURNAL

12 and tends to declino during the .
senior high school yeats. 1t is comfort-
ing to know that with this decline ~ .

¢ est In the so-called comic books,
Dickens, - Dumas, . Mark
Girls, on the other hand, read |
 stories of home and school life, roman-  docs not essentially aftect
of young people’s interests. The appea
* of the content, rather than the specifi

-termining

ils _upon the lives o
ks, Paul Witty’s

 found that childrén devot
- one hours pet.week to tele

reat among boys as among gids. Tl
e in -

sificant of the -

reading reaches its peak at about “a'ge_ o
he

appeats also a shatp lessening of inter- -

"It shiould be_ noted also that the

ntedium of conununication, is the de
termining factor in young _people’
interests, -+ oo o e
. Nevertheless, - we' cannos * 6!
the revolutionary cffect of te
f children ar
nual _sury

the case;

ision

ing: In 1956 it was still twenty-one
hours. Fortunately TV viewing falls
off during the high school years, and
we may reasonably assume. tha
decline * beglns - in . the junior

- Much discussion has centered about
the question of the cffect of televisio
habits of young people.
“The reports have b n‘éo‘ntiaj,cﬁ tory,
Some librariat ,; ;
‘2 decline in " the amo
‘ peojﬂgfs “reading. Others repor
_reading among children
‘reached record height
-must deal with
differences. Cer

y:
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hets, howcver, have been mtro-
¢ed (to_new worlds of knowledge
ination, and are now reading -
\gVntt sglatcst study suggests

half of the c!uldren read

;nybefore the era of TV. Saon

I}anson will not be possible be-
accepted -

it of children's lives since their . corrupt mhptihuc to. dlc,‘[’f""" i

V: will have been an

rliest mem rles It is Inrd_to lmow

Tuasrvufnr

whcther ong should pnty or envy them.*»f il
- A good geneml characterization of -~ .
{:ouﬁg people’s interests in reading has

een given by Betty
cent period, readm'"
‘Stude’nts;‘ beg
rehglon.

in Afri

i “INTERRELATIONSHIPS BETWEEN READING - AND
‘ a0 OTHER FACTORS' S

{admg;m:d Imelhgcme |
~As most teachcrs know, thcrc isa-

f-":hlgh correlation betweeir reading abil- -
ity -and intelligence as measured by

existing tests, \WVhile it is crue that
many students of averago and above-
average intelligence do not read well,
and many more fail to read up to thcnr

capacitics, in general the: brtghtcr St
fents are the beteer readers (Traxler, |
lons: range be-
0 1nd 60 -Since most_intelli- - " lon
ir > reading tasks oF- at s ;

The ¢

yi“stich high ¢

'prob!ems cause read‘mg dlfflcultlcs of S
‘whether the reverse is true, Some in-
vestigators stress the : crucial role of
 personality and emotion in readmg re-
tardation, - Certamly it is- true - that - .
farmly relauonshlps play a na}or part- .~

-in_many cascs of reading difficulty

(Robmson) It is probable. tlhat there ’

is frequently n be-

tween thc two factors (43),

cctcd Somckev .
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© WHAT DOES RESEARCH REVEAL

* About Materials for Teaching

‘Helen Hanlon

N THE $cHooL curriculum reading ulation. For schools often kriow better
receives majot émpliasis: in the pub- than they. do, being stymied by ad-
lic press the ,téachinE of reading re-  verse comments when they seek to re
. ceives astention, Much of this emphasis _ evaluate or retool their pr
- in the curriculum .is . good,- justificd; of v
“much of:the publicity -in the press is: has had to.
- misleading. The pressure in the carly - to aschoo
‘years for the child;re:vc_r{ child, to -of I
’Ejd' -~ level . of

“learn to read, ‘whatever.
“development,. has many drawbacks— ¢la
~ for the child, for the curricu um, for:: the:
~ the teacher. Pictures of the reading: be a

" the teacher. Pictures of the reading be approached cautiousty. . -
- F,rog’ram’so(foftén {xrcsgntgd to the pub- - Teachers at th various levels of the
P

c arc frequently “inaccurate, pur- ‘schools: need ¢ f the b

osely ot inadvérteiitly, Part 6f the communication system,
responsibility for ‘the’ inaccuracy is ‘they will know, from their pu :
dircctly traced to the school which  from:their personal observation of the
docs rot always use the perfect, and work of each other, what the step
ready-made, communication line be- -have been in readying 2 child for read-
tween home and school, When the ing, in hilping him to acquire grade
children understand, from  ¢arlicst by grade the complicated skl

school days on through- high $chool, reading, so that he canusthese?»k '

what they are learning and the re- “as nezded in many situations nowy anc.
~lationships  of thele learnings, when: so that he can adyar . :
~ “thiey are encouraged to take parents ~his reading nceds i
" into the schoo] situations, then the work. . ..
school program will have fewer criti- “The foregoing is by way of saying
~cisms. There will be fewer generaliza- that schools need publicity for, -
*tions made from too few cases. The understanding of, the excellont &
© greater understandin '
©of the school's pus
~ the school to mak
‘ Il

The fact that teache
¢hoolssee11:sé e
b S

uggestio
ocials foc ea




MATERIALS FOR REA DINGf‘tf‘:‘:kﬁ_:i‘f’f.fzf'i ow

e readmg;s ;,nlls, th‘oug 1 special ~ ple carrying the itils:
groups within a classroom or in reme-  to attempt ah in venitory: of\matenals
dial classes, to helping the more able - Inevitably, some of the favorite mate-~ =~
pupils to greater skill and maturity in - rials with W some teacher hashad -~
their " literature * classes or. in- such;;‘_‘ pecial succe:

a5 Great Books, as ‘well as in- writer has: listed of ly. bOOkS ‘worke .
‘classes stressm “reading efficiency at  books, - pamphlets,- nd equipmcnt s e

h »he deptE reading’ gone}:fwhwh she has used or with Which she -
* the special li{,craturer'i ' amiliar,




~ activitics presented.
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~plan of reading instruction to_be set

gg for him is done in the new Reading -
© Ski

iIs by Wood and Barrows (8), in.

~ which the first chapters are addressed

to the pupil in order that he can under-
~stand the source of his problem, and
then find satisfaction in_helping him-

scif to find solutions as he follows the-

~ program of purposeful exercises and

~ Literature texebooks are now: mak-
~ ing provision for the levels of readers
by including sclections covering a wide

range, in such books as Exploring Life _exar : i
~and - Journeys into. Awmerica (12) are

and Ourselves and Others in the Holt
“serics. called Our Reading Herltage

- (9) and the new two-track ‘program
‘for the Adventures in Literattire scrics”
by Harcourt (10) in which ewo texts -
in the sani¢ field present the literature -

TR MATERALS
*Adaptations of nbycis havc bccn
~popular in recent years for use with
r o school
“level. Some of these are “classics”:

slower readers at .{séco;ndéry.‘

~Jane Eyre (13), Around the World in

Eighty Days (14), The Prince and the

Pauper (185), The Black Arrow (16),

~ casy historical biogra

w readers

hei

i1}
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ing levels in a class. Taking cues from.
“the ‘acknowledged uscfulness of the

~ lishers have ‘been providing excellent -

_manuals for use wit
for upper.

“two such valuable manuals, a**Teach-
‘Practice and- Review

~ Also popular are Desert Treasure (2
-are of high interest level. Probably no

Treasure Island (17), Lorna Doong ~present short-storics of great appeal to
(18). .In the same category of high
interest and low reading level are the | senior ¥ ools the Leis .

acaphi Books 1, T, 1L, 1V (27), have

‘teen-age readers. In both junior and

by Wheeler: Buffalo. Bill (19); Chief. .very
Black Hawk (20), Davy Crockett !

©(21), Kit Carson (22) are a few titles -

~in_this Awmerican Adventure series. -

 These books and the series” called g00Q reading.

 Childhood of Famous Americans pub-  children's leyel

~ lished by Bobbs-Merrill (23) are for. - pet

" the:mniddle grades of the elementary - acul

~ school but they have been of preat uppe

chool. by ! . fonioF _ scoo

('m;‘l,wo rchdixig lc’vcig,I ln,caﬂy gmd&s ; S
the Lyons and Carnahan readers (11)

ate using two books with the same

reading material but different vocabu-
lary and sentetice length for two read-

“

teacher’s guide provided with “readers
in clementary schools, all of the pub.-

helps in the>way of guides and testing

use with literature books
rades and high school. For
example, with-Adventure Bound (12)

aro typical of the. effort now
made to give teaching aids, -

ness as well j;;s";{h‘cik‘lcvab'f;;:;eading

and The Adventures of Canolles (25
by ‘Helen Heffernan, hoth ‘of which

‘books have taken classes so.by storm
as the Teen-Age Tales (26). which

senior_high schools the Lef's Read,
been
U

good reading on currental’fat s at-the
cll as with't ‘

petus for good



~ “and vocabulary, ..

-~ senior high school. As a continuation

MATERIALS FOR READING

for juniot high schuol; and the special
student’s edition of The Reader's Di-

~gest (31), which contains an insert.

- with exercises in rate, comprchension,

" Using the format and short storics
* of the Reader's Digest is the Reading
- Skill Builder set (32) which has been
. used successfully in both junior and

“at a higher level, and for widening the

some schools use the: readers cailed
- Secrets of Successful Living (31) with’

its selections adapted from T'he ‘Regde' E

- er's Digest. © o
Sets of individual titles on themes
or arcas of interest, carcfully scleeted
- as easy reading, are very useful with
~ older Koys and girls of both junior and
“senior_high school. There are many

Lo “helps available in choosing such books,
A%‘Ecw’ar’c listed here: Appendix B in

~ Harri' How  to Incresse Reading

. Ability “(33) and Good Books for

= DPoor Readers (34) by George Spache;

- the reading lists published by the Na-
 tional Council of Teachers of English:
* and Books for
lightful )

* The number of m
~atahig] Ve ~used in Detroit schools is limited. For
~ reading experiences of young prople, -

rials, For increasing eye
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tests—all in excellent form for individ-

";(.ﬂ‘-'): .

‘ualized lessons, The range of use made
-of ‘the SRA Reading Laboratory is

wide—~from . remedial lessons with a -
few children and a teachet, to a whole

class in remedial instruction, to a regu-
lar class in"which the children use the

kit o develop, on an individual basis,
their reading skills. -~~~

mechanical devices
training in advanced reading skills in
upper grades of the high school, the -

PDL Reading Program (39) has given
'some good results, It 'is an improve- e

ment program which includes reading
exercise booklets, reading matter on
filmstrips to be used in the projector

called ‘the Perceptoscope, with prac-

tice, cvaluating, and recording mate- -
‘ span and speed
of perception the Keystorie Tachisto-

ksc,op”_e’f(40),~fp,r‘0ject6t is used at many
grade levels. The Controlled Readér e

(41) uses filmstrips in-an adapted pro-

jector to increase speed of reading, .
elementary -through high school, and - -
follows a definite plan of progression,

de by grade,
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~the significance of these ideas to the - and statlig” maln Ideas for themsetves,
. reader, Lachi day, the teachiy serves as - avolding  the ‘pltfalls ~described ' ofi - the
“the discussion leader who ’Sé,clg‘i'th:ouflt ~first day. Tho main idea formnla Is given.
- pertinent questions to draw - from' the - The fourth day the cohcept of the -
“students an otal anal sls_of the previous ~ author’s placément of maln 1dcas in write
" night's reading. In the “give and -take"” Ing is discussed. Then students analyze -
" of the discussion; the students leatn from - - ‘writing for patseens of thought, This is
“each other, Aside from the dajly p_a[)cr,é L 4']1‘15;' one of the compre
“qnd discusslons, the students are given. s taught during tho coutse,
~ examinations and ate asked to writo: . are gt‘;;mfhtg nd tésted daily af
. longer papets whefy certala readings liave " tancously. As students
beer conpleted. Qutside ‘,xcidinﬁ’ : gl1pfr. atc _tested In'spe
lys ‘nialn idea - concept
‘abitity to draw.infe

Jary, They are ek

are”
y- the

iscussing
X stus
- 60

students. (After. :é@diﬁgﬁand;ﬁ

" reported orally, and individual
the assigried. Platohifddlalégués.‘ s‘! . are.

urs

‘ dents presented a- pane]  di
Blato's Republied

- diagnostic: exercise to .
' weaknesses, if woy,- I grasping - main
" Ideas. (Their. concepts may ‘bé too.nar *We need ¢

“tow of too broad o unrelated.) Then ing ‘materdals,“We are finc ,
~ the hiain 1dea skl Is-discussed 2t some - yailable'at every levelyand from many
lngth with the cliss, The second day - gprces, for out use in the rich pre-
 students - practics recognlzing the main S o R Lol o hed
© Hdea of a paragraph, o chapicr, a book, ~ BFAM LEE CEVEIOPE
. The third day students practice recalling - ,’a‘rY{rsch‘QO]_S. e
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